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Ka oho te wairua When the spirit is awakened

Ka matāra te tinana When the body is alert

He aroha ki te aroha  When love is unconditional

Ka kaa te rāma Enlightenment flows



About me
Two daughters, Two granddaughters

Started my ECE journey at Naenae Playcentre in 1984 

Barnardos – home-based, centres, and professional development provision 

Professional development facilitation – 1993 onwards -during the roll out of seminal ECE documents

Lectured in initial ECE teacher education at Victoria University, Wellington

Worked as Senior Advisor ECE for MOE National Office - 2009

Senior Teacher Whānau Manaaki Kindergartens - 2013

Six month secondment as ERO reviewer – 2017  

Masters, with merit 2003



Some questions I’ve been pondering

What do we understand “learning” to be in ECE?

What do we identify as important “learning outcomes” in ECE?

How do we frame “assessment” in ECE?

How do we understand “progress” in ECE?

How does ECE ensure “equity and excellence” for all children?

What do we understand the purpose of “documentation” in ECE?



What has been challenging my thinking

• What do we understand “learning” to be in ECE?

Thinking about learning as a verb, rather than a noun

• What do we identify as important “learning outcomes” in ECE?

Children seeing themselves, and engaging as learners as 
primary learning outcomes in ECE



What has been challenging my thinking

• How do we frame “assessment” in ECE?

Shifting assessment and evaluative lenses from summative 
(of learning) to formative (for learning)

• How do we understand “progress” in ECE?

Broadening our notions of progress



What has been challenging my thinking

• How identity, language and culture impacts on constructions of 
learning and being a learner?

How does ECE ensure “equity and excellence” for all 
children?

• What do we understand the purpose of “documentation” in 
ECE?

Documentation as a tool to support learning



Setting the Scene

Vision Statement from Te Whāriki

Children are competent and confident learners and 

communicators, healthy in mind, body and spirit, secure in their 

sense of belonging, and in the knowledge that they make a valued 

contribution to society



Setting the Scene:

The two broad aims of Te Whāriki are:

Children are able and inclined to theorise about themselves and 
about people, places and things; and

Children develop positive “dispositions that encourage learning”. 
This is about habits of mind and developing identities as learners.

Education Review Office, (2004). Evaluation Indicators for Education Reviews in Early Childhood Services. 



Setting the Scene:

Insights from my time with ERO

• Knowing what you are trying to achieve – your 
desired/intended/key learning/learner outcomes

• Philosophy  ->  curriculum design (teacher practice/environment)  
->  children’s outcomes

• Keeping connected with your learner outcomes (evaluation)

• Notions of progress



Notion 1:

Thinking about learning as a verb, rather than a noun



What do you think is being meant here?

Te Whāriki states that each service will develop its own emphases 
and priorities for children’s learning.

How information about children’s progress and learning was 
shared

Children have been filling and emptying buckets – there has been 
such a lot of learning going on today

Displays saying “What we’ve been learning this week!

We say “What is the learning here?”  or “What learning is 
happening here?”



What do you do when you are learning 
something?

• Think about what happens (what you are doing) when you are 
learning something?

• Think about what you are trying to achieve by learning something? 
What’s the point? Purpose? What are you doing it for?

• Think about how you are using what you have learned



Learning as a verb – active, dynamic, growing 
thing
- formative – learning as it is happening – using 
learning behaviours

Learning as a noun – static – ‘furniture-in-the-
mind”
- summative – what has been learned



Notion 2:
Children seeing themselves, and engaging as, learners as 
primary learning outcomes in ECE



Learner/learning outcomes in ECE

Summative outcomes – tick against a set of norms, concrete, 
discrete knowledge, skills, actions.  Boxed, framed, label -> 
What you can (or can’t) do

Formative outcomes – active, dynamic



Learner/learning outcomes in ECE

What if we weren’t trying to say what a child has (or hasn’t) 
learned 

but 

Were thinking about how they were engaging with the process 
of learning?



Rosemary Hipkins – Growing from Strong Foundations 11/6/2018 NZEI/MOE seminar

FUNDAMENTAL MISCONCEPTION 

- If we develop a competency based curriculum 

we are saying the content of the curriculum 

doesn’t matter



Notion 3:
Shifting assessment and evaluative lenses from summative (of learning) 
to formative (for learning)





https://www.education.govt.nz/early-childhood/teaching-and-learning/assessment-for-learning/

Assessment for learning in ECE

Effective assessment of children in ECE involves 

noticing, recognising and responding to their learning. 

Assessment informs teaching so you can plan for a 

child’s next steps and support them to achieve these.



Notion 4:
Broadening notions of progress



Notions of Progress

Mat getting longer wider deeper, richer

Frequency, agency, breadth, depth

Teachers can:
Consolidate learning 
Scaffold learning 
Enrich, enhance, extend learning
Add complexity



THOUGHTS AROUND LEARNING PROCESSES

Te Whariki 
Strands

Dispositions

Behaviour

Belonging

Trust Playfulness

Being involved

Wellbeing

Curiosity & 
courage

Taking an 
interest 

Exploration

Perseverance

Persisting with 
difficulty or 

unfamiliarity 

Communication

Confidence

Expressing point 
of view ideas

feelings

Contribution

Mindfulness
responsibility

Taking
responsibility

CURRENTLY KNOW
Familiarity  

Learning Pathways:
Falls out of what you know, 

not hard

CURRENTLY UNKNOWN
Unfamiliar territory 

Learning Pathways:
Grapple - with the idea

Talk – about it
Tell – people about it

Become

“Familiar”

Mōhiatanga

(what the child 

brings with them 

already)

Mātauranga

(time of growth of 

new learning)

Māramatanga

(understanding the 

new knowledge)



Notion 5:

How does ECE ensure “equity and excellence” for all children?



Identity, Language and Culture

There is a strong link between well-being and achievement. Student's 

well-being is strongly influenced by a clear sense of identity, and access 

and exposure to their own language and culture.  Students do better in 

education when what and how they learn reflects and positively 

reinforces where they come from, what they value, and what they 

already know.  Learning needs to connect with students existing 

knowledge. Identity, language and culture are an asset and a 

foundation of knowledge on which to build and celebrate learning and 

success. 
From Ka Hikitia - accelerating Success 2013-2017



“Equity and Excellence”

• Thinking more about what the notion of ‘equitable outcomes’ really means.

• How do you determine what is needed from the kindergarten and the teachers to ensure that it works for each and every 
child.  

• The identification of priority learning groups provides us with a starting point for asking ourselves “How are we making 
sure that the kindergarten and our practices work for these particular groups?”

• What are you doing currently to make sure you know that you are ensuring that you are supporting each child as a 
learner?

• What does supporting a Māori learner, a Pacific (Samoan, Tongan, Tuvaluan etc) learner, a learner with allergies, a learner 
with autism, a learner from a family with little discretionary spending money, a learner with limited access to transport, a 
learner who speaks only language other than English etc look like currently?  

• How do you know you are being equitable? – how does ‘being equitable’ look differently from ‘being equal’?

• What are the outcomes you are ‘being equitable’ about?



Notions of Progress – Te Whāriki 2017 learning outcomes

Over time and with guidance and encouragement, children become 
increasingly capable of:

• Keeping themselves and others safe from harm
• Making connections between people, places, and things in 

their world
• Recognising and appreciating their own ability to learn
• Making sense of their worlds by generating and refining 

working theories
• Recognising mathematical symbols and concepts and using 

them with enjoyment, meaning and purpose



Notion 6:
Documentation as a tool to support learning



Noticing

Recognising

Responding

Documenting

Revisiting

Adapted from Margaret Carr 2005

Learning dispositions 

and working theories
Significance -

Intention, purpose, 

motivation
Consolidate, enrich, 

scaffold, celebrate 

learning – through in-

the-moment responses 

and future responses

To support child’s 

identity as a learner  

Supporting child 

self-assessment



Effective evaluation

• Evaluation asks about the ‘value’, ‘impact’, worthiness, ‘goodness’ of 
something

• What do we know about how well we are doing?

• Evidence – based

• The starting point for evaluation in any education context is learner 
outcomes



Learned or 
Learning

• Approach being taken is to make links in written documentation 
with the learning outcomes – this ‘thing you are doing/that is 
happening’ is about/refers to/shows this learning outcome.

• This is essentially little more than a checklist, which does not 
support a focus on ‘learning’ as an active dynamic ongoing thing, 
but rather promotes a passive description and ‘stick in the sand’ 
summative measure of what a child can do – here you are keeping 
yourself healthy, or ‘this is what you know about being healthy


